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I nt roduct ion 

 

This series has been very successful, with a large num ber of addit ional ent r ies.   

 

There are two sect ions in the exam  paper, equally weighted.  I n Sect ion A, 

candidates have a choice between the unseen poem  and the unseen prose 

ext ract .  I n Sect ion B, they can choose Quest ion 3, which has two nam ed poem s 

or Quest ion 4, in which one poem  is nam ed and the candidate chooses a suitable 

poem  to discuss with it .   

 

I n both sect ions a full range of m arks were awarded.  Responses varied from  the 

very br ief and basic to the fully developed assured and percept ive.  Overall,  the 

qualit y of responses across the paper was good, with som e not iceably 

outstanding answers.  Responses for Sect ion A often seem ed to be st ronger than 

the taught  poem s in Sect ion B, with som e candidates cont inuing on ext ra paper. 

 

Sect ion A 

 

For this series, there was a fair  balance between the unseen poem  and the 

unseen ext ract .  Responses to both quest ions were awarded a full range of 

m arks.   

 

Careful close reading of the unseen poem  or ext ract  is essent ial in this part  of 

the paper.  Som e candidates had not  read the m aterials closely enough or had 

not  supported their  ideas with relevant  exam ples from  the chosen text .   

 

Quest ion 1 

 
Unseen Poem :  A Blessing by Jam es Wright  

 

Quest ion:  Explain how the writer presents his thoughts and feelings about  the 

ponies.  

 

This poem  proved to be engaging and, at  t im es, challenging for som e 

candidates, but  it  proved to be a very interest ing one and a num ber of very 

thought ful and m ature responses were presented.   A full range of m arks were 

awarded. 

 

Som e of the weaknesses seen perhaps reflect  the teacher's desire to equip their  

students with knowledge of literary cr it icism  which can lead to ‘em pty’ answers. 

Literary devices were duly spot ted but  not  the effect , im pact  or m eaning 

explored. Som e of these candidates also wrote in a very m ature and fluent  style, 

but  there was not  m uch developm ent  or explanat ion included in their  responses.  

I deally, candidates should t ry to explain the effect  of the technique on the 

reader and say why a part icular technique has been used. 

 

The best  responses took great  note of the final lines and discussed what  they 

m ight  m ean. These candidates were able to see that  the m eet ing of the poet  and 

the ponies went  far beyond a literal occasion and represented the state of m ind 

of the poet . They also reflected on the slight ly surreal, m yst ical nature of the 

encounter although very few candidates considered the com panion m ent ioned in 

the poem . 
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There were a few who decided on very concrete m eanings and had the poet  

depressed, lonely, thwarted in love, even abused as a child. Others looking for 

'sym bolism ' in the poem , considered the ‘black’ and ‘white’ im agery and saw in 

this a range of possible explanat ions:  racial disharm ony;  good and evil;  the 

ponies were ‘ying and yang’. 

 

The m ost  frequent  area of weakness was the inabilit y to discuss the use of 

‘st ructure and form ’.  Som e responses followed a rather form ulaic approach and 

tended to com e across as rather forced. On the other hand, those who wrote 

ent irely em pathic responses (without  com m ent ing on techniques used or 

explor ing language in greater detail)  did have som e difficulty in gaining m arks in 

the higher levels. The m ost  successful responses were the ones that  did not  

follow a form ula, but  started with an intuit ive response and then looked for and 

com m ented upon the techniques, st ructure and form , which would bear out  the 

com m ents.  

 

Quest ion 2 

 

Ext ract  from :  The Child-Who-Was-Tired by Katherine Mansfield 

 

Quest ion:  How does the writer create sym pathy for The Child-Who-  Was-Tired. . .? 

 

Again, a full range of m arks were awarded for this quest ion.  On the surface, it   

m ay have appeared slight ly easier than Quest ion 1, but  the ext ract  contained 

m any areas for candidates to consider. The danger for m any candidates was to 

sim ply list  the exam ples of bad t reatm ent .   

 

Those who reached the higher levels, Level 4 and Level 5, were able to recognise 

the 'oddness' of the dream  and offer som e explanat ion (of varying success) , 

such as it  being a 'beaut iful escape from  reality '.  Candidates could see there was 

m ore to the child than first  appearances which, given the short  story it  was 

taken from , showed great  percept iveness!  Should they ever com e across it  they 

will no doubt  be surpr ised and perhaps less sym pathet ic!  Also they noted the use 

of colour im agery and cont rasted the ‘pink shawl’ to the 'black world' of the 

child. 

 

The prose ext ract  elicited genuine engagem ent  from  the candidates, m any of 

whom  seem ed out raged that  a child should be t reated like this. This was a 

typical response:  ‘I t  saddens the m ood and our heart  quiet ly weep (sic)  for the 

gir l. ’ 

 

Som e candidates referred to the ext ract  as a poem  and considered each 

paragraph as a stanza.   

 

Overall,  this quest ion seem ed to be tackled with confidence. 

 

Sect ion B 

 

Of the two Anthology quest ions, Quest ion 3 was the m ore popular and often the 

m ost  successful opt ion for candidates.  Som e candidates st ruggled with the 

understanding of the poem s other than at  face value which, at  t im es, was not  

always accurate.   
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Although there is no requirem ent  to com pare and cont rast  the poem s, a 

considerable m ajor ity of candidates did so. Cent res are rem inded that  the two 

poem s d o  n o t  have to be com pared, but  there should be som e balance in the 

t reatm ent  of the two.   

 

I t  was certainly not  unusual to find candidates had coped in a m ore 

accom plished m anner with the unseen poem or ext ract  than they did with the 

taught  Poet ry Anthology.   As these were poem s that  candidates should have 

previously studied, it  becam e evident  that  in som e instances not  enough t im e 

had been spent  studying them  in preparat ion for the exam inat ion.  Som e 

candidates m ade a genuine at tem pt  to answer a Sect ion B quest ion, but  

responses suggested that  som e poem s had not  been studied and were being 

at tem pted as unseen texts;  however, it  was refreshing to find fewer 'nil returns' 

this series and alm ost  all candidates at tem pted a response. 

 

There were a num ber of candidates who had not  crossed the quest ion num ber 

box on the exam inat ion paper and cent res are asked to rem ind their  candidates 

to ensure that  they t ick which quest ion they have answered.  

 

Quest ion 3 

 

How do the poets explore the ways people t reat  others in A Mother in a Refugee 

Cam p and My Last  Duchess?  

 

A Mother in a Refugee Cam p 

 

There were som e excellent  responses and m any of the bet ter answers not  only 

discussed the way the m other t reated her child, but  also saw how all those in 

the cam p were being t reated.  As one exam iner com m ented, 'I  suspect  that  the 

teachers had shown som e graphic im ages of these terr ible places.'  Many 

candidates dem onst rated a personal response and were out raged by the horr ific 

condit ions.  

 

There was evidence though of som e rote learning of ‘useful’ quotes which were 

sim ply placed in the response without  the candidate m aking any connect ions. 

Likewise list ing of literary devices without  m eaningful discussion was evident . 

 

My Last  Duchess 

 

Again, som e excellent  responses were seen, which showed knowledge and 

engagem ent . The Duke (often referred to as ‘the Duck’, the Dutch’ and the 

‘Duch’)  was alm ost  universally condem ned as an egot ist ical and jealous m an -  

som e got  a bit  carr ied away and he becam e a ‘psychot ic killer ’.  A few however 

got  it  com pletely wrong -  they thought  that  he was m issing his Duchess and was 

suffer ing for his love of her. There seem ed to be a m isreading by som e, which 

indicates that  they did not  expect  to have to write about  this poem  and had not  

studied it .  Others spent  m uch of their  essay discussing how the Duchess t reated 

others (equally divided between those who saw her nice behaviour to all,  and 

those who thought  she cheated on the Duke just ifying his act ions)  but  neglected 

the Duke’s t reatm ent  -  skipping over or barely m ent ioning the fact  that  he had 

her killed. 
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List ing and not  discussing the effect  of literary devices is st ill a problem  for m any 

candidates. 

 

Quest ion 4  

 

Quest ion:  Show how the poets convey their  thoughts and feelings about  power in 

The Tyger  and one other...  

 

This was not  answered as successfully as Quest ion 3, although students 

dem onst rated good knowledge of the two poem s;  however, the not ion of ‘power’ 

eluded m any. Som e chose an inappropriate poem  which was self lim it ing (e.g. 

Piano, Half-  past  Two, Sonnet  116, Telephone Conversat ion) , although they 

at tem pted to link them  to the quest ion the com parisons were forced.  The best  

responses chose Prayer Before Birth, Belle Dam e Sans Merci and My Last  

Duchess. 

 

Many were able to discuss not  only what  ‘power’ can m ean, but  also the 

perplexity of divine power and the nature of m an. However m any went  through 

and listed all the well pract ised phrases without  m uch sense of genuine 

engagem ent  – often apparent  when they did add som ething of their  own which 

revealed a lack of understanding. There was evidence of over sim plificat ion of 

m eaning of things ‘learnt ’ about  the poem  without  relat ing this to the quest ion. 

For exam ple, som e candidates suggested that  Blake was writ ing just  about  the 

I ndust r ial Revolut ion instead of seeing how this m ay have inform ed Blake’s 

ideas.  

 

There were also responses that  were good, but  too br ief -  which m ay reflect  the 

use of exam  t im e and candidates running out  of t im e. 

 

Again, t rying to com pare the poem s throughout  the response led m any to a 

tangled m ess -  even worse when the poem s were too disparate. As a result  

som e unusual com parisons were m ade between the characters in A Telephone 

Conversat ion and The Tyger were m ade. 

 

General 

 

Overall this paper appears to have been successful, with m any candidates 

gaining good m arks.  A full range of m arks have been awarded. 

 

There were a large num ber of responses which dealt  with only one poem , though 

this did not  seem  to be because of t im e const raints, since the candidates could 

write at  length about  the one poem . Perhaps they genuinely m isunderstood the 

requirem ents of the quest ion, rather than choosing to om it  one poem . I t  is a pity 

when this happens because at  t im es they wrote quite well on their  single poem , 

but  if there is a rubric infr ingem ent , the m ark has to be reduced accordingly. 

Candidates need to be m ade m ore aware and rem inded of the need to cover two 

poem s in their  Sect ion B answers. 
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Conclusion 

 

Where candidates were less successful, literary devices had either been ident ified 

without  explanat ion or were sim ply listed.  Greater success would be achieved if 

candidates analysed specific areas of the text  and developed their  ideas, 

support ing them  with relevant  exam ples.  ‘Feature-spot t ing’ is no subst itute for 

detailed analysis.  The abilit y to exam ine the writer ’s m ethods and to connect  

these with the ideas and feelings in the poem s were often the m ost  successful 

responses.  More com m ent  relat ing to the effect  on the reader would have 

benefited som e candidates’ responses. 

 

The handling of form  and st ructure was often disappoint ing in that  there was 

m ent ion of stanza, rhym ing schem es, caesura and enjam bm ent , but  com m ent  

was often m inim al as to how these cont r ibuted to the thoughts and feelings in 

the text (s) . 

 

Candidates should be rem inded that  they m ust  write about  two poem s in Sect ion 

B and, for each poem , they should consider the language, st ructure and form  

when answering the quest ion.  

 

Cent res are advised to m ake greater use of past  papers and Sam ple Assessm ent  

Mater ials (SAMs) , available on- line, in order to m ake candidates m ore aware of 

quest ion form at  and st ructure.    

 

I n som e cases, m ore t im e needs to be given to the teaching of the Anthology 

poem s in order to allow candidates the opportunity to access the full range of 

m arks available.  There was evidence of accom plished work produced during the 

exam inat ion and m any cent res should be congratulated on the thorough 

preparat ion of their  candidates. 
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